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 Abstract: This research aimed at improving reading comprehension 
skill on narrative text through of the eighth grade students of SMP 
Islamiyah Pontianak in academic year 2012/2013 using Think Pair 
Share. Think Pair Share (TPS) is one of cooperative teaching 
strategies which can encourage students to actively engage in the 
class. In order to achieve the students‟ improvement, action research 
was conducted in three cycles. During the action it was found that the 
students mean score of students‟ reading comprehension in the first 
cycle was 58.83. the second cycle was 65.33. and the third cycle was 
75.17. Those three mean scores had proved that Think Pair Share 
succeeded to improve the students‟ reading ability on narrative text.  
Keyword: Cooperative Learning, Think Pair Share 
Abstrak: Penelitian ini bertujuan untuk meningkatkan kemampuan 
memahami teks narasi para siswa kelas VIII SMP Islamiyah 
Pontianak tahun ajaran 2012/2013 dengan menggunakan teknik Think 
Pair Share. Teknik Think Pair Share (TPS) adalah salah satu teknik 
pembelajaran kooperatif yang dapat mendorong siswa untuk lebih 
aktif belajar di kelas. Untuk mencapai perkembangan pemahaman 
membaca para siswa, Penelitian Tindak Kelas dilaksanakan selama 
tiga kali. Selama penelitian berlangsung, nilai rata – rata kelas pada 
siklus penelitian pertama adalah 58.83. nilai rata-rata kelas penelitian 
kedua adalah 65.33. nilai rata-rata kelas pada penelitian ketiga adalah 
75.17. Ketiga nilai penelitian tersebut membuktikan bahwa Think Pair 
share telah berhasil meningkatkan kemampuan siswa dalam 
memahami sebuah teks narasi. 
Kata Kunci: Pembelajaran Kooperatif, Think Pair Share  
 
earning reading is very important because many sources of information are 
presented in written form. According to Pang, et al, (2003, p. 6), reading is about 
understanding written text. It is mean, the students were to be active in reading 
process to catch the point, construct the meaning from text. Based on the junior high 




Islamiyah Pontianak, there are three types of text used in reading section namely 
narrative, recount and report. The writer and the teacher English at SMP Islamiyah 
Pontianak had discussed about the teaching learning reading problems of the eighth 
grade students. Most of students found difficulties to comprehend, finding the generic 
structure and answer the question of the narrative text and students cannot 
comprehend the detail information of narrative text. 
Narration is a form of writing that is used to tell or relate the story of acts or 
events, some usually tells about person, place, animal and thing. And also narrative is 
one of many ways to communicating with others. A good written story lets you to 
response some event in your life as if it were your own.  The statement above 
supported by Beach (2003: 46), “Narration is a story about person or group and how 
that person or group changes over the course of the story.” They do not only 
understand the event, but they can almost feel it. The action, details, and dialogue put 
readers in these seem and make it happen for them. Reading narrative text is different 
from reading other kinds of texts. Narrative text is a collection of written words that 
seeks to entertain, display knowledge or skill, teach, organize, and plan behaviours, 
most frequently involving imaginative stories with a setting, character, and plot. 
According to Denning (2000), narrative can be divided into imaginary / 
fiction narrative, factual / non-fiction narrative or combination of both. 
1. Non-fiction Narrative 
Non-fiction narrative is often used to recount a person’s life story, 
important historical events or news stories. The kinds of non-fiction 
narratives are as follow: 
a. Historical Events 
Myth is a traditional story unknown authorship, ostensibly with a 
historical basis, but serving usually to explain some phenomenon of 
nature, the origin of man, or the customs, institutions, religious rites of 
a people. Myth usually involves the exploits of goods and heroes. 
b. Legend  
Legend is a story handed down for generations among a people and 
popularly believed to have a historical basis, although not verifiable. 
c. Person’s Life Story 
1). Personal experience is a report of sequence of events that have 
entered into biography of the speaker by a sequence of clauses that 
correspond to the order of the original events. 
2). Adventure story is a story of person’s life, it usually tells about 
someone’s story which the events sometimes taken place in the 
forest, in one island, country or the other place of the adventure 
goes on. 
d. News 
News is new information about anything: information previously 
unknown; or reports, especially collectively or recent happenings. 




2. Fiction Narrative 
Fiction narrative relates to an imaginative creation of narrative or 
pretence that does not represent actually. The kinds of fiction narrative 
are described as follow: 
a. Fable  
Fable is a fiction story meant to teach a moral lesson: the 
characters are usually talking about animals. 
b. Fairy Story 
Fairy story is a story for children about fairies, magic and 
enhancement. The story has a sense of the numinous, the feeling or 
sensation of the supernatural or the mysterious. 
Generally in junior high school, a narrative has the generic structure that starts 
with an Orientation, where the writer describes “the world” of his story. In this 
phase, the readers are acquainted to the characters or the participants of the story, and 
sometimes they are informed where and when the story took place. An atmosphere is 
created to make the readers curious to follow the story. Orientation can be shortly 
written, or can also be some pages of length. 
In the middle of a narrative there will be complication or problem. 
Complication will make the story more interesting to enjoy, because on this phase the 
characters will face some handicaps to achieve their goals. Complication reflects 
reality life, and it makes the readers sure that there are always resolutions for any 
problems.  
A good narrative gives a resolution for the complication. The resolution will 
finish the complication, even though there are also stories which let the readers think 
about the end of the stories or how the stories are resolved.  
From the description above, the writer was interested in improving reading 
skill in order to comprehend a narrative text. Using appropriate technique is important 
in teaching and learning process, because the appropriate technique can create the 
effective teaching and learning process and influence the students’ achievement. The 
writer selected think pair share technique because he is believes that think pair share 
can improve the students’ ability in reading to comprehend a narrative text.  
Think Pair share (TPS) is a cooperative learning technique introduced first by 
Lyman and his team of education in Maryland, USA. There are three step of student’s 
action: first step is think, students were time to think the issue or question in 
individually. Second step is pair; students were work together in pair to get the good 
answer from question. Third step is share; students were opportunities to share their 
answer with other students. As stated by Lyman et al (2006:7-9) that “Encourage 
students to think about a question, issue, or reading, then refine their understanding 
through discussion with a partner and share the result”. 
Think Pair Share technique also gives advantages to teaching reading, there 
are: 
a. Easily be divided in pairs. 
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b. It is quick since it does not take much preparation time.  
c. More ideas are emerging. 
d. Teachers easily monitor. 
e. Promote student participation in discussions. 
 
METHOD 
The writer used classroom action research (CAR) method to support use of 
Think Pair Share (TPS) technique to improve students’ ability in reading 
comprehension. According to Ferrance (2000:7) classroom action research is 
undertaken in a school setting. The classroom setting was Class of eighth grade of 
SMP Islamiyah Pontianak, which consists of 30 students as the subject of the 
research. According to Kurt Lewin cited in Widi (2010:103) action research consists 
of four components, they are: planning, acting, observing, and reflecting. In this 
research, the writer acted as a collaborator during the research period.  
The research procedure that is used in this research is: 
1. Planning 
At this stage, any few things must the writer prepare like as:  some 
instruments to gather information, teaching material, lesson plan, 
observation checklist table, and field note. 
2. Acting 
In this research, the writer acted as a collaborator during research 
period. Acting is the implementation of the planning that has already been 
made by the writer. 
3. Observation 
In this step, the writer (collaborator) observes the teaching learning 
process. The collaborator takes notes on everything happened in the 
classroom. 
4. Reflecting 
In the reflecting, the writer and the teacher analyzes, synthesizes, 
interprets and evaluates the information which are obtained from the 
classroom observation activities and the notes taken by them. This activity 
is done after the teaching process. The result of the reflection will be used 
to determine what should be done in the cycles. 
For the obtaining the data, the writer applied observation which involved three 
tools of data collection, they were: 
a. Students’ worksheet 
The test consists of 10 items of multiple choice and 5 essay questions 
that are related to the narrative text for each meeting. The students’ score 
are put into the scoring table in order to analyze the data. It was one of the 
ways to gain the mean score so the students might achieve the indicator of 
success which means that the teacher was able to help the students in 
reading comprehension skill, especially in reading narrative text. The 




Table 1:  
Table of specification 
 







Total  15 
b. Observation Checklist Table 
Observation checklist table is used to observe the students in teaching 
learning process. It used to get data about the students activity in teaching 
and learning process and the application of Think Pair Share technique. 
c. Field notes 
Field note is a note, which is made to record the teaching learning 
process while the treatment is applied. 
The writer will elaborate the data analysis which is the marks of the students 
taken from the result of students’ worksheet is the primary data of research, while 
the record of processes in checklist is the secondary data for the data analysis and 
calculation of students’ mean score for each meeting. The mean score will 
compute the by using the formula below: 





 m= the students’ average score 
Σx = the sum of students’ score 
N = the number of students                                 (Source: Mertler 2006) 
The mean score was classified into the following table: 
Table 2: 
 Criteria Mean Score. 
Range Qualification 
80-100 Good to excellent 
66-79 Average to good 
50-65 Poor to average 
0-49 Poor 
   (Adapted from Heaton, 1988: 96) 
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Based determining of KKM, mean score finding in form between (0 -100). 
The criteria mean score for each indicator attainment competence ideally ranging 
minimum for 75, but school can make standard score for them. In SMP ISLAMIYAH 
PONTIANAK make attainment competence ideally ranging minimum for 70.As the 
next step, the result of the mean score and the field notes will be elaborated. The 
result of the mean score is supported by the field notes. The students’ behaviour 
during the writing activity might represent the score they will produce. If they have 
positive response toward the technique given by the researcher, they might produce a 
significant improvement in their reading skill.  
 
FINDING AND DISCUSSION 
Findings  
This research was conducted in three cycles. The teacher implemented the 
concept of cooperative learning through Think Pair Share (TPS) technique in the 
classroom. The writer started to conduct the research for the first cycle based on the 
problems that occurred in eighth grade SMP Islamiyah Pontianak especially class 
VIII B, which were: (1) The students’ had difficulties in identifying the generic 
structure of the narrative text. (2) The students’ had difficulties in comprehending 
detail information of narrative text. 
After collecting the students’ writing tasks, both the teacher and collaborator 
worked together to compute the individual students score to obtain the students’ mean 
score. The result of the first meeting in the first cycle was not really good, mean score 
was 58.83. It means that the teacher and the collaborator had to better preparation for 
the next cycle since the writer goal was 70 for the mean score. This can be seen 
clearly from the table 3. 
Table 3: 
Students score in Cycle 1 
 
No Name students’ in code Score 
1 X1 45 
2 X2 65 
3 X3 55 
4 X4 50 
5 X5 55 
6 X6 50 
7 X7 45 
8 X8 65 
9 X9 55 
10 X10 65 
11 X11 65 
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12 X12 80 
13 X13 65 
14 X14 55 
15 X15 65 
16 X16 55 
17 X17 65 
18 X18 55 
19 X19 50 
20 X20 60 
21 X21 65 
22 X22 50 
23 X23 65 
24 X24 60 
25 X25 50 
26 X26 55 
27 X27 65 
28 X28 55 
29 X29 65 
30 X30 70 
TOTAL 1765 
 








= 58. 83 
Concerning the first cycle, the problems that should be solved in the second 
cycle were: (1) the students were confused in mentioning the generic structure of 
narrative text. (2) The students were confused in determining the paragraphs include 
in the generic structure. (3)The students were difficult in finding details information 
of the narrative text given such as the setting and the characteristics of the characters. 
(4) Lack of motivation to read. (5) The students were still unfamiliar with the Think 
Pair Share technique.  
The writer did second cycle based on the above problems. The teacher explained 
more clearly about the TPS and narrative text to make them familiar with the teaching 
and learning process. The result of the second cycle was still not satisfactory because 




Students score in cycle 2 
 
No Name students’ in code Score 
1 X1 50 
2 X2 70 
3 X3 60 
4 X4 70 
5 X5 70 
6 X6 60 
7 X7 60 
8 X8 70 
9 X9 80 
10 X10 50 
11 X11 60 
12 X12 75 
13 X13 50 
14 X14 70 
15 X15 80 
16 X16 65 
17 X17 50 
18 X18 60 
19 X19 60 
20 X20 50 
21 X21 70 
22 X22 75 
23 X23 70 
24 X24 70 
25 X25 80 
26 X26 80 
27 X27 60 
28 X28 65 
29 X29 80 
30 X30 50 













Concerning the second cycle, the problems that should be solved in the second 
cycle were: (1) Students’ were able to get moral value or lesson from narrative text. 
(2) The students were confused in identifying the generic structure of narrative text. 
(3) The students were difficult in finding details information of the narrative text 
given such as the setting and the characteristics of the characters. (4) Students’ 
motivations increase to read. (5) The students were still familiar with the Think Pair 
Share technique.  
Based on the result of mean score in the first and second cycle, the teacher and 
the collaborator attempted to cover the shortcomings happened in the previous 
meetings. The researcher and the teacher prepared the lesson plan, teaching media, 
observation checklist table and the form of field notes. The teacher and the 
collaborator was conduct cycle third and checked the students answer and gave the 
score. The result was satisfying because most of the students show improvement in 
their individual score and mean score was 75.17. The following was the score of the 
individual student. This can be seen clearly from the table 5. 
 
Table 5: 
Students score in cycle 3 
 
No Name students’ in code Score 
1 X1 70 
2 X2 80 
3 X3 70 
4 X4 70 
5 X5 80 
6 X6 70 
7 X7 70 
8 X8 70 
9 X9 80 
10 X10 70 
11 X11 70 
12 X12 70 
13 X13 70 
14 X14 70 
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15 X15 90 
16 X16 80 
17 X17 70 
18 X18 70 
19 X19 80 
20 X20 70 
21 X21 70 
22 X22 80 
23 X23 70 
24 X24 90 
25 X25 70 
26 X26 90 
27 X27 70 
28 X28 85 
29 X29 90 
30 X30 70 
 TOTAL  2255 
 










In this stage, both the writer and the collaborator concluded that the third cycle 
had been successful. The students’ mean score was improved. Also, the teaching-
learning process was better than the first and second cycle. It meant that the cycle 
could be stopped. Based on the result of research finding, the writer (collaborator) 
and the teacher concluded that the third cycle had been successful. The students’ 
mean score was improved and the teaching-learning process was better than the first 
and second cycle. It meant that the cycle could be stopped because the means score 
was more 70 and this is well enough. The researcher concluding a diagram to show 
the significance of the students’ mean score in the first, second and third cycle. This 





Students mean score 
 
Discussion 
This classroom action research was conducted in three cycles. Each cycle 
consisted of planning stage, acting stage, observing stage, and reflecting stage. The 
acting stage was conducted in one meeting (2 x 40 minutes) that was performed 
during the teaching-learning process. While doing teaching-learning process, the 
researcher acted as collaborator and asked the English teacher in SMP Islamiyah 
Pontianak to teach the class.  
The problems of the students in reading narrative text are as follows: (1) the 
students were difficult in getting the moral value or lesson from the narrative text 
given by the teacher. (2) The students were confused in mentioning the generic 
structure of narrative text and also in determining the paragraphs include in the 
generic structure. (3) The students were not finding the information of the narrative 
text given very well, the information of the narrative text given such as the setting 
and the characteristics of the characters. 
In the first cycle, the students were able to find the moral value of narrative 
text. But for generic structure and information of the text, the students still faced 
difficulties. In the second cycle, the students were able to find the moral value of the 
text and determine the generic structure of narrative text. But they were still confused 
in getting the information of the text. 
In conducting the third cycle, the teacher and the researcher applied some 
strategies to overcome those problems. A familiar topic was chosen for the students. 
The teacher also actively monitored the students’ discussion. She ensured that all the 
students answer the questions by themselves. The students might have discussion 















enjoy during the teaching learning process in the third cycle. They also showed a 
good team work and togetherness.  
All students could finish the tasks and the teacher could give a chance for the 
students to share their difficulties during the teaching-learning process and then the 
teacher concluded the materials. After observing the process and interpreting the data, 
both the researcher and the collaborator decided to stop the actions because the data 
showed that the indicators of success were fulfilled. 
Both the teacher and the collaborator worked together to compute the 
students’ individual score and the mean score.  The research findings showed that the 
students’ mean score in the first meeting is 58.83. It is qualified “poor to average”. It 
means that the researcher had to think the better preparation for the next cycle. The 
students’ mean score in the second meeting is 65.33. It is qualified “poor to average”.  
In the third meeting, the students’ mean score is 75.17. It is qualified “average to 
good”. The percentage of students’ achievement of each question was presented as 
follows: Based on KKM (Kriteria Ketuntasan Minimum) of English subject is this 
school, 100% of students passed the criteria. 
Think Pair Share (TPS) technique ensures the same accountability and the 
opportunities for the students in the teaching learning process. It can avoid the 
students that are passive in teaching learning process; for example when the teacher 
posed questions, only the smart students that answer. Besides that, Think Pair Share 
is about pair work. So, the high achievement students can share their knowledge and 
comprehension to the low achievement students. It will help the students by 
themselves through the discussion.  
In conclusion, the research findings of the classroom action research were 
satisfying. The students’ comprehension of narrative text is improved significantly by 
implementing the teaching technique. In the teaching-learning process, it did not 
seem that the students read the story only for answering questions and getting mark, 
but more than that. The students showed their interest in reading story and getting the 
message. The prediction of the action hypothesis was accepted. 
 
CONCLUSION AND SUGGESTION 
Conclusions 
Reading comprehension of grade eighth SMP Islamiyah Pontianak class VIIIB 
in Academic Year 2012/2013 significantly increased by using TPS technique. The 
findings of this research indicate the students’ reading comprehension mean score 
was 58.83, 65.33, and 75.17 respectively. The students work together with their 
partner. They were able to comprehend the text easier because they found it met their 
interests. Moreover, TPS also could bring them to the atmosphere where they could 
express their opinions, ideas, and information to others. In the first cycle, the result of 
the students‟ reading comprehension was still disappointed. In the three cycles, the 
progress shown a great improvement happened.  It was found that TPS could help 
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students to improve their comprehension in reading narrative text. Besides, the 
students began to involve actively in the reading activities. They also spoke more 
practical speaking along the use of this technique. In conclusion, the use of Think 
Pair Share (TPS) technique improve students’ abilities in reading comprehension of 
narrative text for eighth grade students’ of SMP Islamiyah Pontianak Academic Year 
2012/2013. TPS is recommended in teaching reading. 
 
Suggestion 
Think Pair Share (TPS) technique should be a technique for English teachers 
in teaching as it is useful to improve the students’ reading comprehension of text, 
especially narrative text. Think Pair Share (TPS) technique can help the students in 
understanding the vocabulary, the characteristics of the students and the generic 
structure of a narrative text. Teacher should help the students in understanding a text 
by guiding them and give the students chance to share their feelings and/ or 
difficulties about classroom activities as inputs for teacher to do better in the future. 
Teacher should give the students chance to share their feelings and/or difficulties 
about classroom activities as input for teacher to do better in the future. 
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